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ABSTRACT

Entrepreneurship education has become an important strategy for strengthening entrepreneurial
capacity, promoting self-reliance, and responding to persistent employment and enterprise-development
challenges in Nigeria. However, existing studies have largely emphasized entrepreneurial intention,
employment creation, and business start-up, while comparatively limited attention has been given to the
institutional, pedagogical, and financing mechanisms through which entrepreneurship education
contributes to capacity development. This study systematically reviewed relevant literature to synthesize
evidence on these mechanisms and clarify the conditions that shape entrepreneurship education outcomes
in Nigeria. Relevant peer-reviewed studies, policy documents, government publications, and institutional
reports were identified through major academic databases and scholarly sources and subsequently
screened for relevance and eligibility. The selected literature was analyzed through qualitative thematic
synthesis supported by NVivo, while Human Capital Theory and Schumpeter’s Innovation Theory provided
the interpretive foundations for understanding skill development, innovation, and entrepreneurial
transformation. The findings identified three interrelated mechanisms comprising institutional
frameworks and support structures, pedagogical approaches, and financing arrangements.
Entrepreneurship education was consistently associated with entrepreneurial skills, managerial
competence, innovation capability, employability, self-reliance, and enterprise preparedness. However, the
realization of these outcomes was constrained by inadequate infrastructure, limited experiential learning,
insufficient instructor capacity, weak university-industry collaboration, restricted access to
entrepreneurial finance, and inconsistent policy implementation. The review demonstrates that
entrepreneurship education does not automatically generate broader capacity-development outcomes but
depends on the alignment of institutional support, practical pedagogy, financing, and the wider
entrepreneurial environment. The study therefore provides an integrated perspective for strengthening
entrepreneurship education and supporting sustainable capacity development in Nigeria.
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Entrepreneurship education has become an important aspect of national development
strategies across the world due to its significant role in promoting innovation, employment
generation, and economic growth (Op't Hoog & Skoumpopoulou, 2019). In developing countries
such as Nigeria, entrepreneurship education is increasingly recognized as a practical tool for
addressing socio-economic challenges such as unemployment, poverty, dependency on
government jobs, and low industrial productivity. The growing population and limited availability
of white-collar jobs have made it necessary for individuals to acquire entrepreneurial skills that
can enable them to become self-reliant and productive members of society. As a result,

1. INTRODUCTION
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educational institutions and government agencies have continued to emphasize entrepreneurship
education as a means of empowering citizens with the knowledge and competencies needed for
business creation and sustainable livelihood (Adejoke, 2025).

Entrepreneurship education refers to the process of equipping individuals with the
knowledge, attitudes, skills, and competencies required to identify business opportunities, take
risks, innovate, and manage enterprises successfully. It involves both theoretical and practical
training designed to develop entrepreneurial capabilities among students and graduates. Capacity
development, on the other hand, refers to the process of enhancing the abilities, knowledge, and
productivity of individuals and institutions to achieve economic and social goals effectively. The
relationship between entrepreneurship education and capacity development lies in the ability of
entrepreneurial training to improve human capital, encourage creativity, and foster economic
participation among citizens. Through entrepreneurship education, individuals are better
prepared to contribute meaningfully to national development and economic transformation
(Papademetriou & Anastasiadou, 2025).

In Nigeria, the introduction of entrepreneurship education into tertiary institutions was
aimed at reducing graduate unemployment and promoting self-employment among youths. The
government, through educational reforms and policies, mandated universities, polytechnics, and
colleges of education to incorporate entrepreneurship studies into their academic programmes.
This initiative was intended to produce graduates who possess entrepreneurial skills capable of
creating jobs rather than depending solely on government employment opportunities.
Entrepreneurship education has contributed to capacity development by enhancing vocational
skills, managerial competence, innovation, and productivity among students and young
entrepreneurs. It has also encouraged the establishment of small and medium-scale enterprises
that contribute to economic growth and poverty reduction in the country(Giami & Emeni, 2025).

In this study, capacity development is operationally defined as the process of enhancing
the knowledge, technical skills, entrepreneurial competencies, managerial abilities, innovative
capacity, and institutional support systems required to enable individuals and organizations to
achieve sustainable socio-economic outcomes. At the individual level, it encompasses the
acquisition of employable and entrepreneurial skills, creativity, leadership, problem-solving
abilities, and business management competencies that improve self-employment and
employability. At the institutional level, it refers to strengthening educational institutions, policy
frameworks, and support mechanisms that facilitate entrepreneurship education, business
incubation, access to finance, and technology transfer. The concept also extends to the promotion
of small and medium-sized enterprise (SME) formation, innovation capability, job creation,
productivity enhancement, and national economic competitiveness. Therefore, within the context
of this study, capacity development is viewed as a multidimensional outcome of entrepreneurship
education that equips individuals with the competencies to create and sustain enterprises while
simultaneously strengthening institutional effectiveness and contributing to innovation,
employment generation, and national productivity in Nigeria.

Despite the importance of entrepreneurship education in capacity development, several
challenges continue to hinder its effectiveness in Nigeria. These challenges include inadequate
funding of educational institutions, poor infrastructural facilities, shortage of qualified
entrepreneurship instructors, inadequate practical training, weak implementation of
entrepreneurship policies, and limited access to start-up capital for graduates(Gwaison, 2021). In
many institutions, entrepreneurship education is still largely theoretical with limited practical
exposure, making it difficult for graduates to translate acquired knowledge into successful
business ventures. Furthermore, corruption, unstable economic policies, and poor institutional
support have negatively affected the growth and sustainability of entrepreneurial activities in the
country(Azuka, 2017).

Nigeria has positioned entrepreneurship education as a strategic policy instrument for
addressing graduate unemployment, promoting innovation, and stimulating sustainable
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economic development. The introduction of compulsory entrepreneurship education in tertiary
institutions by the National Universities Commission (NUC), together with initiatives under the
National Policy on Education and successive national development plans, reflects the
government's commitment to equipping graduates with entrepreneurial knowledge and practical
skills for self-employment and enterprise creation. Despite these policy initiatives, unemployment
and underemployment remain persistently high, while the contribution of entrepreneurship
education to measurable capacity development outcomes such as entrepreneurial competence,
innovation capability, enterprise formation, and productivity has remained below expectations.
Existing evidence attributes this implementation challenge to inadequate funding, weak
institutional support, insufficient practical and experiential learning, limited industry-university
collaboration, poor access to start-up finance, and inconsistencies in policy implementation, all of
which constrain the effectiveness of entrepreneurship education in developing entrepreneurial
capacity (Akinyemi, 2023; Medeataji & Usman, 2025; Udefuna et al.,, 2013).

Recent empirical work underscores both the scale of the problem entrepreneurship
education (EE) is meant to address and the unevenness of its delivery: Nigerian universities
graduate roughly 500,000 to 600,000 students annually into a labour market that cannot absorb
them, and youth unemployment is estimated at an average of 42.5 percent across African
economies including Nigeria, even as official aggregate figures such as the 4.90 percent
unemployment rate reported for Nigeria in the fourth quarter of 2024 mask deep undercounting
and definitional problems that obscure graduate-specific distress(Omotayo & Mohammed, 2024)..
A more critical reading, however, complicates any simple "more EE equals less unemployment"
narrative: across roughly 308 degree-awarding institutions nationally, provision is highly uneven,
with polytechnics generally offering more practical, hands-on entrepreneurship training than
universities, where lecture-based delivery still dominates over the experiential learning shown to
build real competencies. Regional and institutional variation further stratifies outcomes —
studies drawing on South-South and South-East cohorts, for instance, point to differences in
programme management, funding access, and infrastructure that shape entrepreneurial
intentions differently across geopolitical zones, while conflict-affected areas in the north face
distinct constraints on venture survival and skills transfer. Labour-market effects are similarly
conditional rather than uniform: time-series analysis using NBS, CBN, and World Bank data finds
that government expenditure on entrepreneurship training significantly reduces unemployment
while improvements in ease of doing business have a weaker positive effect, and digital
entrepreneurship emerges as the strongest negative predictor of unemployment — a finding that
privileges urban, digitally connected graduates and raises equity concerns for rural and
infrastructure-poor regions where multiple taxation, complex regulation, and subnational
disparities blunt these same effects. Taken together, this evidence suggests that any systematic
review of EE in Nigeria must move beyond aggregate enrolment and curriculum statistics to
interrogate how institutional capacity, regional infrastructure, financing mechanisms, and sector-
specific labour absorption interact to produce sharply divergent returns on entrepreneurship
training(Ayo-Sobowale, 2021)

Previous studies have extensively examined entrepreneurship education from the
perspectives of entrepreneurial intention, youth empowerment, employment generation,
curriculum development, and economic growth, while systematic reviews have highlighted
dominant research themes and future research priorities in Nigeria (Bell & Loon, 2018; Agboola,
2020). However, relatively few studies have comprehensively integrated the institutional,
pedagogical, and financing mechanisms through which entrepreneurship education translates
into sustainable capacity development. Consequently, an important analytical gap remains
regarding the pathways linking entrepreneurship education with individual competencies,
institutional capacity, SME development, innovation capability, and national productivity. This
study addresses that gap by providing a comprehensive synthesis of existing evidence and
proposing an integrated analytical perspective that connects entrepreneurship education with
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capacity development through institutional support, effective pedagogy, and entrepreneurial
financing, thereby offering practical policy insights for strengthening entrepreneurship education
and enhancing sustainable capacity development in Nigeria.

Given the increasing importance of entrepreneurship education in promoting human
capacity and national development, there is a need to critically examine its role and challenges in
Nigeria. Understanding how entrepreneurship education contributes to capacity development
will help policymakers, educational institutions, and development agencies design effective
strategies for improving entrepreneurial learning and skill acquisition. This study therefore seeks
to examine the role of entrepreneurship education in capacity development in Nigeria, identify
the major challenges confronting its implementation, and suggest measures for enhancing its
effectiveness in achieving sustainable economic growth and development. This study seeks to
address questions such as: How does entrepreneurship education contribute to capacity
development in Nigeria? What institutional and pedagogical constraints limit its effectiveness?
What policy mechanisms can improve its impact?

Objectives of the Study
The general objective of this study is to critically examine, through a systematic review,
the institutional, pedagogical, and financing mechanisms shaping entrepreneurship education
(EE) and capacity development in Nigeria. Specifically, the study seeks to:
1. Examine the institutional frameworks and structures (federal, state, and private

universities/polytechnics) through which entrepreneurship education is delivered across
Nigeria.

2. Assess the pedagogical approaches and instructional methods (lecture-based versus
experiential/practical models) employed in teaching entrepreneurship in Nigerian
tertiary institutions.

3. Evaluate the financing mechanisms — including government funding, donor support,
private sector partnerships, and student-level access to capital — that sustain
entrepreneurship education and enterprise development.

Research Questions
1. What institutional frameworks and structures underpin the delivery of entrepreneurship

education in Nigerian tertiary institutions?

2. What pedagogical approaches are predominantly used in teaching entrepreneurship
education, and how effective are experiential/practical methods compared to
conventional lecture-based instruction?

3. What financing mechanisms exist to support entrepreneurship education and capacity
development, and how adequate or accessible are they to students and institutions?

Concept Entrepreneurship Education

Entrepreneurship education refers to the structured learning process aimed at equipping
individuals with the knowledge, skills, attitudes, and competencies required to identify
opportunities, create ventures, and manage businesses effectively. According to the European
Commission, entrepreneurship education is a key competence that involves creativity, innovation,
risk-taking, and the ability to turn ideas into action across personal, social, and professional
contexts (European Commission, 2016). This definition emphasizes entrepreneurship as a
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transversal skill relevant beyond business creation, focusing on personal development and
employability.

In another perspective, the OECD describes entrepreneurship education as a learning
process that develops entrepreneurial mindsets and skills such as opportunity recognition,
problem-solving, and resource management necessary for economic and social value creation
(OECD, 2014). This view highlights entrepreneurship education as a driver of innovation and
economic competitiveness, particularly in knowledge-based economies.

UNESCO also conceptualizes entrepreneurship education as a pedagogical approach that
prepares learners to become self-reliant, innovative, and productive members of society by
integrating entrepreneurial skills into formal and informal education systems (UNESCO, 2012).
This definition stresses its role in addressing unemployment and promoting sustainable
development through skill acquisition and practical learning.

Concept Capacity Development

Capacity development is defined by the United Nations Development Programme (UNDP)
as the process through which individuals, organizations, and societies obtain, strengthen, and
maintain the capabilities needed to set and achieve their own development objectives over time
(UNDP, 2009). This definition emphasizes sustainability, self-reliance, and long-term institutional
strengthening.

The World Bank conceptualizes capacity development as the process of enhancing the
ability of individuals, institutions, and systems to perform functions, solve problems, and achieve
development goals effectively (World Bank, 2010). This perspective focuses on improving
institutional performance and governance structures to support economic and social
development.

According to the OECD Development Assistance Committee (OECD-DAC), capacity
development is the process by which people, organizations, and societies develop abilities to
manage their affairs successfully, with a strong emphasis on ownership, learning, and adaptability
(OECD, 2006). This definition highlights capacity development as a locally driven and
participatory process essential for sustainable development outcomes.

2. METHOD

Research Design

This study employed a systematic literature review with a qualitative thematic synthesis
to examine entrepreneurship education and capacity development in Nigeria. The review was
designed to identify, organize, and critically synthesize existing evidence concerning the
institutional, pedagogical, and financing mechanisms that shape the implementation and
outcomes of entrepreneurship education. A systematic review approach was considered
appropriate because the existing literature is dispersed across empirical studies, policy reports,
institutional documents, and theoretical works, making an integrated synthesis necessary to
understand how entrepreneurship education contributes to capacity development within the
Nigerian context.

The review was qualitative in orientation because its primary objective was not to
calculate pooled statistical effect sizes but to identify recurring patterns, institutional conditions,
pedagogical practices, financing arrangements, implementation constraints, and capacity-
development outcomes reported across the literature. The synthesis therefore emphasized
interpretation of the evidence while maintaining a clear distinction among empirical findings,
policy claims, theoretical explanations, and contextual sources.

Human Capital Theory and Schumpeter’s Innovation Theory provided the theoretical
foundation for the study. Human Capital Theory was used to interpret how entrepreneurship
education may strengthen knowledge, skills, productivity, employability, and entrepreneurial
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competence, whereas Schumpeter’s Innovation Theory provided a basis for understanding
entrepreneurship education in relation to creativity, opportunity recognition, innovation, and
economic transformation. These theories were primarily used during the interpretation stage
rather than as rigid predetermined categories for selecting or coding the literature. This approach
allowed themes to emerge from the reviewed evidence before being interpreted through the
theoretical framework.

Information Sources and Literature Search

The literature search focused on publications related to entrepreneurship education and
capacity development within Nigeria. Relevant materials were identified through Google Scholar,
Scopus, Web of Science, ScienceDirect, SpringerLink, and African Journals Online (AJOL). These
sources were selected to provide coverage of international peer-reviewed research as well as
literature relevant to African and Nigerian educational and entrepreneurial contexts.

The principal review period covered publications from 2010 to 2025. This period was
selected to capture contemporary developments in entrepreneurship education following its
increasing institutionalization within Nigerian tertiary education. However, seminal theoretical
publications published before 2010, particularly foundational works related to Human Capital
Theory and Schumpeter’s Innovation Theory, were retained where necessary to establish the
theoretical basis of the study. These foundational works were treated as theoretical references
rather than as part of the contemporary empirical evidence base.

The search process used combinations of terms relating to entrepreneurship education,
capacity development, entrepreneurial skills, innovation, employment, enterprise development,
SMEs, and Nigeria. Core search concepts included entrepreneurship education, entrepreneurial
education, entrepreneurial skills, capacity development, capacity building, skill acquisition,
employability, self-employment, entrepreneurial competence, innovation, SMESs, enterprise
development, and Nigeria.

The search strategy was structured around combinations of the major concepts. A general
Boolean structure guiding the searches was formulated as follows:

("entrepreneurship education” OR "entrepreneurial education” OR "entrepreneurial training")
AND

("capacity development” OR "capacity building" OR "entrepreneurial skills" OR "skill acquisition”
OR employability OR innovation OR ‘"enterprise development” OR SMEs)
AND

(Nigeria OR Nigerian)

The exact syntax was adapted where necessary to accommodate the search functions and
indexing conventions of individual databases. Searches were supplemented by reference-list
checking of relevant studies and policy documents where additional sources directly related to
the review questions were identified.

Eligibility Criteria

Eligibility criteria were established to ensure that the reviewed literature was sufficiently
relevant to the objectives and research questions of the study. Publications were considered
eligible when they addressed entrepreneurship education, entrepreneurial training,
entrepreneurial skill development, or related educational interventions and provided evidence
relevant to capacity development in Nigeria.

Empirical quantitative, qualitative, and mixed-methods studies were considered when
they examined outcomes such as entrepreneurial competence, employability, self-employment,
entrepreneurial intention, innovation, skills acquisition, enterprise development, or related
dimensions of capacity development. Policy documents, government publications, institutional
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reports, and development-agency publications were also considered when they provided relevant
information concerning entrepreneurship education policy, institutional support, financing
arrangements, implementation mechanisms, or national capacity-development programmes.

Studies were included when they met the following general criteria: they were published
in English; they addressed entrepreneurship education or closely related entrepreneurial
capacity-development issues; they focused on Nigeria or provided directly relevant evidence for
interpreting the Nigerian context; they contained sufficient methodological, theoretical,
institutional, or policy information to contribute to at least one research question; and they fell
within the 2010-2025 review period, except for foundational theoretical works retained for
conceptual purposes.

Publications were excluded when they were duplicates, written in languages other than
English, unrelated to entrepreneurship education or capacity development, outside the Nigerian
context without clear analytical relevance, or lacked sufficient information to support the review
objectives. Purely promotional materials and unsupported commentary were not treated as part
of the formal empirical evidence base.

Conceptual and opinion-based sources that offered relevant contextual interpretations
could be identified separately during evidence classification, but they were not given the same
evidentiary weight as empirical studies or official policy documents. This distinction was
necessary because the review incorporated heterogeneous sources with different levels of
methodological and evidentiary strength.

Study Selection Process

The study-selection process involved sequential screening of identified records. After the
literature search, duplicate records were removed before substantive screening. The remaining
records were initially examined according to their titles to determine their relevance to
entrepreneurship education, capacity development, or the Nigerian context.

Records that remained potentially eligible were subjected to abstract screening. At this
stage, studies that clearly did not address entrepreneurship education, entrepreneurial capacity,
institutional support, pedagogical practices, financing mechanisms, or related capacity-
development outcomes were excluded.

Potentially relevant publications were subsequently assessed through full-text review.
Full-text assessment focused on whether each publication contained sufficient evidence relevant
to the research questions and whether its methodological, theoretical, institutional, or policy
contribution could be identified clearly. Studies meeting the eligibility criteria after full-text
assessment were retained for data extraction and thematic synthesis.

The review process therefore followed four principal stages: identification, screening,
eligibility assessment, and inclusion. The final manuscript should report the number of records
identified from each database, duplicate records removed, records screened, records excluded
after title and abstract assessment, full-text documents assessed, full-text exclusions with reasons,
and the final number of sources included in the synthesis. These figures should be presented
through a PRISMA-style flow diagram based exclusively on the actual search and screening
records.

Data Extraction and Evidence Organization

Relevant information from eligible publications was extracted systematically to facilitate
comparison across studies and evidence types. Particular attention was given to publication
characteristics, research context, institutional setting, methodological design, participant or
population characteristics where applicable, major entrepreneurship-education variables,
capacity-development outcomes, institutional conditions, pedagogical approaches, financing
mechanisms, implementation constraints, and principal findings.
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The extracted evidence was also classified according to source type. Empirical studies
included primary quantitative, qualitative, and mixed-methods research investigating
entrepreneurship education and its outcomes. Policy reports included official documents issued
by government agencies, regulatory bodies, and international development organizations.
Theoretical works included foundational literature used to explain human-capital formation,
innovation, and entrepreneurship. Conceptual or opinion-based materials were identified
separately and used cautiously as contextual evidence rather than as equivalent substitutes for
empirical findings.

This evidence classification was retained throughout the synthesis because conclusions
derived from empirical studies, policy documents, and theoretical works do not carry identical
evidentiary implications. Distinguishing these sources helped reduce the risk of presenting policy
objectives or theoretical expectations as empirically demonstrated outcomes.

Data Analysis Process

The qualitative synthesis was conducted using NVivo 12 to support the organization,
coding, comparison, and interpretation of textual evidence. Full-text publications and relevant
policy or institutional documents meeting the eligibility criteria were imported into NVivo in PDF
or compatible textual formats. Each document was initially read closely to establish familiarity
with its content and determine its contribution to the research questions.

Open coding was then applied to relevant segments of the literature. This stage allowed
recurring concepts and issues to emerge from the reviewed evidence rather than requiring all
data to conform to predetermined theoretical categories. Examples of initial codes included
TETFund infrastructure funding, entrepreneurship development centres, lecture-based delivery,
experiential learning, business incubation, industrial training, university-industry collaboration,
SMEDAN support, access to finance, start-up capital, regional disparity, entrepreneurial competence,
and innovation capability.

Following initial coding, conceptually related nodes were organized into broader
categories using NVivo's hierarchical coding structure. Child nodes representing specific issues
were grouped under broader parent categories according to their substantive relationships. This
process resulted in three principal analytical domains corresponding to the research questions:
institutional frameworks and support structures, pedagogical approaches, and financing
mechanisms.

NVivo query functions, including text-search, word-frequency, and matrix-coding queries,
were used where appropriate to examine patterns across the reviewed literature. Matrix coding
was particularly useful for comparing evidence according to institutional type, including
universities, polytechnics, and colleges of education; geographical or regional context where
reported; and different financing arrangements, including government, institutional,
development-agency, and private-sector mechanisms.

The coding process was iterative rather than linear. Earlier coded documents were
revisited as additional evidence was incorporated, while overlapping codes were merged and
theme definitions were progressively refined. This iterative process helped maintain conceptual
consistency and ensured that the final themes represented recurring patterns across the evidence
rather than isolated observations from individual sources.

Theme Development and Synthesis

The thematic synthesis proceeded from initial codes to categories and subsequently to
broader themes. The final structure was organized around three central themes: institutional
frameworks and structures supporting entrepreneurship education, pedagogical approaches
used in entrepreneurship education, and financing mechanisms affecting education and
enterprise development.

https://journal feb-unm.com/index.php/PIER 34



https://journal.feb-unm.com/index.php/PJER

P-ISSN: 2986-5190

Pi n i’i E-ISSN: 2986-5700

" Journal of ENTReprReNEURSHip Review Volume 4, Nomor 2, June 2026

Additional subthemes concerning capacity-development outcomes, implementation
constraints, university-industry collaboration, practical training, infrastructure, entrepreneurial
financing, and policy implementation emerged across these three major domains. These recurring
issues were synthesized to identify not only commonly reported findings but also important
conditions affecting whether entrepreneurship education could be translated into
entrepreneurial capability and economic participation.

The synthesis distinguished descriptive findings from interpretive conclusions.
Statements regarding skills acquisition, entrepreneurial intentions, employability, innovation, or
enterprise development were interpreted according to the type and strength of evidence reported
in the original sources. Cross-sectional associations, policy expectations, and theoretical
propositions were therefore not treated automatically as evidence of causal effects.

Where differences appeared across sources, the synthesis considered institutional
context, research design, geographical setting, and evidence type. This approach enabled the
review to identify both recurring patterns and variations in the implementation and reported
outcomes of entrepreneurship education across the Nigerian context.

Theoretical Interpretation of Findings

After the thematic structure had been established, Human Capital Theory and
Schumpeter’s Innovation Theory were used as interpretive frameworks for the Discussion.
Human Capital Theory was applied to examine how entrepreneurship education may contribute
to knowledge acquisition, entrepreneurial competence, employability, productivity, and other
dimensions of individual capacity development.

Schumpeter’s Innovation Theory was used to interpret evidence relating to opportunity
recognition, creativity, innovation, enterprise creation, and economic transformation. Particular
attention was given to whether the Nigerian evidence supported the assumption that
entrepreneurial knowledge and innovation capabilities could translate into productive
entrepreneurial activity.

The theoretical analysis also considered the limitations of both perspectives. The review
examined whether institutional capacity, experiential pedagogy, access to finance, market
conditions, infrastructure, and policy implementation influenced the conversion of individual
entrepreneurial competencies into observable economic outcomes. Consequently, the theoretical
interpretation did not assume that entrepreneurship education automatically produces
employment, enterprise formation, or economic growth.

Analytical Rigor and Transparency

Several procedures were used to strengthen the transparency of the qualitative synthesis.
Eligibility criteria were established before the final thematic analysis, and evidence was classified
according to source type to distinguish empirical, policy, theoretical, and contextual contributions.
Coding was conducted iteratively, with earlier documents revisited when new themes or
overlapping concepts emerged.

The development of themes remained traceable to coded evidence within NVivo through
nodes, hierarchical categories, matrix queries, and narrative summaries. Themes were retained
only when they were sufficiently relevant to the research questions and supported by evidence
across the reviewed literature.

Methodological limitations were also considered during interpretation. Greater
interpretive weight was placed on evidence with identifiable methodological procedures and
transparent empirical or institutional foundations. Findings based on cross-sectional surveys,
single-institution samples, self-reported outcomes, or policy aspirations were interpreted more
cautiously than evidence capable of supporting stronger conclusions.
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This approach was particularly important because the literature on entrepreneurship
education in Nigeria includes heterogeneous study designs and evidence sources. Rather than
treating all publications as methodologically equivalent, the review used evidence classification
and cautious interpretation to prevent unsupported generalization.

Presentation of the Review Findings

The findings were organized according to the three principal themes identified through
the synthesis: institutional frameworks, pedagogical approaches, and financing mechanisms.
Additional synthesis focused on capacity-development outcomes and recurring implementation
constraints.

The Results section presents the evidence descriptively and identifies the principal
patterns emerging from the reviewed literature. Existing synthesis tables are retained to
summarize the roles of entrepreneurship education, implementation constraints, supporting
studies, evidence types, and key implications. The evidence-classification table is also retained to
distinguish empirical studies, policy reports, theoretical works, and contextual sources.

The Discussion section subsequently interprets these findings through Human Capital
Theory and Schumpeter’s Innovation Theory and examines the interaction among institutional,
pedagogical, financial, and broader economic conditions. This separation ensures that the
reporting of review findings is clearly distinguished from their theoretical and policy
interpretation.

3. RESULTS AND DISCUSSION

Results
Overview of the Review Findings

The thematic synthesis identified three principal mechanisms shaping entrepreneurship
education and capacity development in Nigeria: institutional frameworks and support structures,
pedagogical approaches, and financing mechanisms. Across these three domains, the reviewed
literature also revealed recurring patterns concerning entrepreneurial skills acquisition,
employability, innovation, self-reliance, SME development, and youth empowerment. At the same
time, several implementation constraints consistently appeared, particularly inadequate funding,
limited practical training, weak institutional support, poor infrastructure, shortages of qualified
instructors, restricted access to finance, weak university-industry collaboration, and inconsistent
policy implementation.

The evidence further indicated that these three mechanisms were closely interconnected.
Institutional conditions affected the availability of infrastructure, entrepreneurship centres,
instructors, and external partnerships; pedagogical approaches shaped students' opportunities to
develop applied entrepreneurial competencies; and financing mechanisms influenced whether
entrepreneurial ideas and competencies could be translated into actual enterprise activity. The
findings therefore showed substantial variation in the implementation and reported outcomes of
entrepreneurship education across institutional and regional settings.

Institutional Frameworks and Support Structures for Entrepreneurship Education
Entrepreneurship education in Nigeria is implemented through a multi-layered
institutional structure involving federal, state, and private universities, polytechnics, colleges of
education, government ministries, regulatory agencies, and enterprise-development institutions.
The reviewed literature indicates that entrepreneurship education gained greater institutional
prominence following its formal incorporation into tertiary education curricula, particularly as
part of national efforts to strengthen graduate self-employment and entrepreneurial capability.
Institutional support is provided through a combination of entrepreneurship
development centres, innovation hubs, training programmes, business incubation activities, and
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public-sector interventions. The Tertiary Education Trust Fund plays an important role in
supporting infrastructure, research, innovation, and entrepreneurship-related activities within
eligible public tertiary institutions. Other agencies, including the Small and Medium Enterprises
Development Agency of Nigeria, have increasingly supported enterprise training, incubation,
mentorship, and business development initiatives.

The evidence nevertheless showed considerable differences in implementation capacity
across institutions. Some tertiary institutions have stronger access to entrepreneurship
infrastructure, technological facilities, incubation centres, and external partnerships, whereas
others continue to operate with limited facilities and insufficient practical resources. Institutional
differences were also reported across geographical settings, suggesting that the availability and
quality of entrepreneurship education cannot be assumed to be uniform throughout Nigeria.

Coordination among institutions and government agencies emerged as another recurring
issue. Responsibility for entrepreneurship education, funding, programme implementation,
enterprise support, and outcome monitoring is distributed among multiple actors. The literature
indicates that weak coordination and overlapping responsibilities may reduce programme
consistency and limit the development of coherent institutional support for entrepreneurship
education.

The findings therefore show that the formal presence of entrepreneurship education
within tertiary curricula does not necessarily indicate equivalent institutional capacity.
Institutional infrastructure, governance, agency coordination, technological resources,
entrepreneurship centres, and external partnerships vary considerably and influence the
conditions under which entrepreneurship education is delivered.

Pedagogical Approaches in Entrepreneurship Education

The reviewed literature consistently identified a distinction between conventional
lecture-based instruction and more experiential approaches to entrepreneurship education.
Lecture-based and theoretically oriented teaching remains common across Nigerian higher
education institutions, particularly within university settings. Such approaches typically
emphasize conceptual knowledge about entrepreneurship but provide fewer opportunities for
students to experience entrepreneurial decision-making directly.

In contrast, experiential approaches identified across the literature include practical
sessions, business simulation, industrial training, internships, entrepreneurship projects,
workshops, mentorship, group learning, incubation activities, and interaction with practicing
entrepreneurs. These approaches expose students to activities that resemble actual
entrepreneurial processes and provide opportunities to apply business concepts in more practical
settings.

Evidence from Nigerian tertiary institutions generally reports positive associations
between the quality of entrepreneurship programme delivery and outcomes such as
entrepreneurial skills, entrepreneurial intention, problem-solving ability, and practical
competence. For example, evidence from final-year university students in South-South Nigeria
reported relationships between the management of entrepreneurship education, skills
acquisition, and entrepreneurial intentions.

However, the available evidence also revealed methodological limitations. A substantial
proportion of existing studies relied on cross-sectional designs, self-reported responses, and
geographically restricted samples. Consequently, much of the evidence demonstrates associations
between entrepreneurship education and entrepreneurial outcomes rather than direct causal
effects.

Longitudinal evidence concerning whether students exposed to experiential
entrepreneurship education subsequently establish and sustain successful enterprises remains
comparatively limited. The available literature therefore provides stronger evidence regarding
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competency development, intentions, and perceived preparedness than long-term venture
creation or business survival.

Overall, the pedagogical evidence indicates that practical and experiential learning is
frequently associated with stronger entrepreneurial preparation than exclusively classroom-
based instruction. Nevertheless, differences in programme design, institutional resources,
educator competence, and research methodology limit the extent to which uniform conclusions
can be drawn across all Nigerian tertiary institutions.

Financing Mechanisms and Access to Entrepreneurial Resources

The literature identified financing as an important component of both entrepreneurship
education delivery and subsequent enterprise development. Financing mechanisms included
government funding, statutory intervention funds, entrepreneurship grants, development-agency
programmes, institutional support, financial institutions, private-sector partnerships, and
international development initiatives.

At the institutional level, funding supports infrastructure, workshops, entrepreneurship
centres, technological facilities, instructor development, business incubation, and experiential
learning activities. TETFund represents a major public financing mechanism for tertiary
education infrastructure and entrepreneurship-related activities. Other public and development
agencies also provide entrepreneurship training, financial support, incubation, and enterprise-
development programmes.

At the individual level, access to finance was repeatedly identified as an important issue
for students and graduates seeking to transform business ideas into operational enterprises. The
literature refers to grants, loans, seed funding, enterprise funds, and other financing
arrangements intended to support young entrepreneurs.

Despite the existence of these mechanisms, financial access remains uneven. Young
entrepreneurs may encounter collateral requirements, limited credit histories, weak investment
readiness, inadequate business planning capabilities, and limited knowledge about available
support programmes. Regional and institutional differences also affect access to enterprise
financing.

The evidence additionally suggests that financial accessibility cannot be separated
completely from entrepreneurial capability. Some sources indicate that difficulties in financing
entrepreneurship do not arise exclusively from a shortage of available funding but also from
limited business readiness, weak mentorship, inadequate institutional support, and insufficient
capacity to transform entrepreneurial ideas into investment-ready ventures.

Financing therefore emerged as both an institutional resource and a post-education
enterprise-development mechanism. The literature showed that its accessibility and effectiveness
vary according to institutional capacity, programme design, entrepreneurial preparedness, and
the wider support environment.

Reported Capacity-Development Outcomes of Entrepreneurship Education

Across the reviewed empirical, theoretical, and policy literature, entrepreneurship
education was associated with multiple dimensions of capacity development. Frequently reported
outcomes included entrepreneurial skills acquisition, managerial competence, employability,
financial literacy, creativity, innovation, opportunity recognition, entrepreneurial intention, self-
reliance, and business-management capability.

One of the most consistently reported contributions concerned entrepreneurial and
vocational skills. Entrepreneurship education provides students with exposure to business
planning, resource management, marketing, financial decision-making, opportunity
identification, and other competencies relevant to enterprise activity. Such competencies are
commonly described in the literature as important for strengthening graduates' readiness for self-
employment and entrepreneurial participation.
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Employability and self-reliance also appeared frequently within the literature.
Entrepreneurship education is commonly positioned as an alternative pathway to exclusive
dependence on salaried or public-sector employment. However, the available evidence more
consistently demonstrates improvements in entrepreneurial knowledge, attitudes, intentions,
and competencies than direct reductions in unemployment.

Innovation and creativity constituted another recurring outcome. Entrepreneurship
education was associated with students' capacity to identify opportunities, generate business
ideas, solve problems, and consider new approaches to products and services. These outcomes
were particularly prominent in studies and policy discussions emphasizing entrepreneurship as
a mechanism for enterprise development and economic diversification.

The literature also connected entrepreneurship education with SME development, youth
empowerment, financial literacy, and participation in productive economic activities. These
relationships were reported across different evidence types, including empirical studies,
theoretical publications, and policy reports. Nevertheless, the strength of evidence varied
considerably according to research design and source type.

The findings therefore indicate that entrepreneurship education is most consistently
associated with the development of individual-level competencies and entrepreneurial
preparedness. Broader outcomes such as enterprise formation, employment creation, poverty
reduction, and economic diversification are also widely reported, but these should be understood
asreported contributions or expected developmental outcomes rather than uniformly established
causal effects.

Major Constraints Affecting Entrepreneurship Education and Capacity Development

The review identified several recurring constraints affecting the implementation and
outcomes of entrepreneurship education in Nigeria. These constraints included inadequate
funding, insufficient infrastructure, limited practical training, shortages of qualified
entrepreneurship educators, weak curriculum implementation, restricted access to start-up
capital, limited university-industry collaboration, and inconsistent policy implementation.

Inadequate funding affected institutions' capacity to provide entrepreneurship
laboratories, workshops, incubation centres, technological facilities, and practical training
activities. Funding constraints also reduced the capacity of institutions to maintain
entrepreneurship programmes and expose students to realistic enterprise-development
environments.

Infrastructure limitations were closely related to these financial challenges. A lack of
appropriately equipped workshops, digital facilities, entrepreneurship centres, and incubation
environments restricted students' opportunities for hands-on learning. This condition was
particularly important because the literature repeatedly emphasized the practical and
competency-based nature of entrepreneurship education.

Instructor capacity represented another recurring constraint. Some entrepreneurship
courses were reported to be delivered by lecturers with limited practical entrepreneurial
experience. Limited opportunities for instructor development and weak connections with
practicing entrepreneurs may therefore reduce students' exposure to real business processes.

Pedagogical constraints were also prominent. Entrepreneurship education was frequently
described as predominantly lecture-based, with insufficient use of internships, industrial
attachments, mentorship, simulations, business projects, incubation, and problem-based learning.
The gap between theoretical instruction and practical business exposure was consequently
identified as a major limitation to entrepreneurial competence development.

Access to start-up finance remained another recurring issue. Even where students
developed entrepreneurial skills and intentions, their transition into enterprise activity could be
constrained by limited access to capital, collateral requirements, inadequate financial support, or
insufficient business readiness.
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Weak university-industry collaboration further restricted access to mentorship, internships,
market exposure, and opportunities for commercialization. In addition, inconsistent monitoring
and implementation of entrepreneurship policies created variations between stated policy
objectives and institutional practice.

The evidence shows that these constraints frequently overlap. Funding deficiencies affect
infrastructure and practical training; weak institutional support limits university-industry
collaboration; inadequate pedagogy affects entrepreneurial preparedness; and insufficient
preparedness may reduce graduates' capacity to access or utilize available finance.

Policy and Institutional Mechanisms Identified in the Literature

The reviewed literature identified several mechanisms intended to strengthen
entrepreneurship education in Nigeria. These included investment in entrepreneurship
development centres, business incubation facilities, digital learning infrastructure, innovation
hubs, instructor development, and stronger collaboration between tertiary institutions and
industry.

Curriculum-related mechanisms included experiential learning, project-based instruction,
internships, mentorship, industrial exposure, business simulation, and stronger alignment
between entrepreneurship education and labour-market or enterprise-development
requirements.

Financial and enterprise-support mechanisms included grants, low-interest loans, seed
funding, venture financing, entrepreneurship funds, incubation support, mentorship, and
business-development services. The reviewed literature also emphasized the role of coordinated
support involving educational institutions, government agencies, financial institutions, private-
sector organizations, and development partners.

Monitoring and evaluation emerged as another recurring policy mechanism. The
literature identified enterprise creation, graduate employability, innovation outcomes,
entrepreneurial competencies, and business survival as potential indicators for assessing the
effectiveness of entrepreneurship programmes.

The reviewed evidence therefore indicates that entrepreneurship education policy in
Nigeria increasingly extends beyond curriculum inclusion toward broader institutional,
pedagogical, financial, and enterprise-support mechanisms. However, the extent to which these
mechanisms are implemented remains variable across institutional and geographical contexts.

Table 1. Synthesis of the Roles of Entrepreneurship Education in Capacity Development

. Supporting Type of s
Main Theme Studies Evidence Key Implications
Udefuna et al. Empirical Entrepreneurship education is

associated with the development of
technical, managerial, and business
skills relevant to self-employment and

Entrepreneurial  (2013); Agboola studies;
skills acquisition (2020); Bell & systematic

Loon (2018) review enterprise development.
Entrepreneurship education is
Employment Udefuna et al. Empirical positioned as a mechanism for
creation and self- (2013); NUC study; policy strengthening self-employment
reliance (2019) report preparedness and reducing exclusive
dependence on salaried employment.
Innovation and Schumpeter Theoretical Entrepreneurship education is

(1934); Bell &

creativity Loon (2018)

work; associated with innovation capability,
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Key Implications

opportunity recognition, creativity, and
value creation.

Entrepreneurship education is reported
as contributing to entrepreneurial
preparedness, SME development, and
income-generating activities.

Entrepreneurship education
contributes to human-capital
development through entrepreneurial
skills, leadership, problem-solving
ability, and productive capability.
Entrepreneurship education is
positioned within policy frameworks as
supporting enterprise development
outside traditional employment and
dominant economic sectors.

. Supporting Type of
Main Theme Studies Evidence
empirical
review
SME development  OECD (2023);  Policy report;
and wealth Udefuna et al. empirical
creation (2013) study
Theoretical
Capacity Becker (1964); work;
development Agboola (2020) empirical
study
Economic Federal Republic
diversification of Nigeria (2013); Policy reports
OECD (2023)
Youth Bell & Loon E.mplrlca¥
empowerment (2018); NUC review; policy
p (2019) report

Entrepreneurship education is
associated with stronger
entrepreneurial participation,
employability, and economic
engagement among young people.

The synthesis shows that the reported contributions of entrepreneurship education
extend from individual-level competencies to wider enterprise and economic outcomes.
Entrepreneurial skills acquisition represents the most immediate capacity-development outcome,
while employment, SME development, innovation, and economic diversification represent
broader outcomes whose evidence is distributed across empirical, theoretical, and policy sources.

Table 2. Synthesis of Constraints Affecting Entrepreneurship Education

Key Implications

. . . . Type of
Main Constraint Supporting Studies Evidence
NUC (2019); Federal Policy
. Republic of Nigeria reports;
[nadequate funding (2013); Agboola empirical
(2020) study
Inadequate Bell & Loon (2018); Empirical
ractical training Udefuna etal. studies
p (2013)
Weak institutional OECD (2023); NUC Policy
support (2019) reports
. Federal Republic of Policy
Poor infrastructural .. ] report;
facilities Nigeria (2013); empirical
Agboola (2020) study

Limited funding constrains
entrepreneurship infrastructure,
practical learning, and programme
sustainability.

Predominantly theoretical delivery
restricts opportunities for students to
develop applied entrepreneurial
competencies.

Weak implementation and
institutional support mechanisms may
limit programme effectiveness.

Limited access to laboratories,
workshops, incubation centres, and
ICT facilities constrains experiential

learning.
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Policy

Shortage of Limited instructor capacity may affect

qualified NUC (2019); Bell & rep.01.‘t; the practical relevance and quality of
. Loon (2018) empirical ) .
instructors entrepreneurship education.
study
Difficulties accessing start-up capital
Limited access to OECD (2023); Policy may constrain graduates' transition
finance SMEDAN (2021) reports from entrepreneurial preparation to
enterprise establishment.
Weak universityv- Policy Limited partnerships reduce access to
industr Y" OECD (2023); Bell&  report; mentorship, internships, market
Y Loon (2018) empirical exposure, and commercialization
collaboration . "
review opportunities.
Policy Federal Republic of . Weak momtorllng and inconsistent
. . oo Policy implementation may reduce the
implementation  Nigeria (2013); NUC ) .
reports consistency and effectiveness of
gaps (2019)

entrepreneurship-education policies.

The synthesis demonstrates that the constraints identified in the literature operate at multiple
levels. Some are institutional, including funding, infrastructure, instructor capacity, and
programme implementation, while others concern the transition between education and
enterprise activity, particularly access to finance and industry connections. These constraints also
frequently interact rather than operating independently.

Table 3. Evidence Classification Used in the Review

Evidence Type Description Examples
Primary quantitative, qualitative, or mixed-methods
Empirical studies examining entrepreneurship education, Udefuna et al. (2013);
Studies entrepreneurial competencies, intentions, skills, or Agboola (2020)
related outcomes.
Official government, regulatory, development- NUC (2019); Federal
Policy Reports  A8ENCY, or international institutional documents Republic of Nigeria
y Rep addressing entrepreneurship education, enterprise  (2013); OECD (2023);
support, financing, or implementation. SMEDAN (2021)
Foundational publications providing theoretical
Theoretical explanations for human-capital development, Becker (1964);
Works entrepreneurship, innovation, and economic Schumpeter (1934)
transformation.

Scholarly discussions and contextual materials used
to clarify institutional, educational, or
entrepreneurial conditions but not treated as
equivalent to primary empirical evidence.

The classification demonstrates that the review draws on heterogeneous forms of
evidence. Empirical studies provide evidence concerning participants, educational programmes,
and entrepreneurial outcomes, whereas policy reports describe institutional priorities,
programmes, and implementation conditions. Theoretical works provide conceptual explanations
rather than direct empirical evidence, while contextual sources support interpretation of the
Nigerian entrepreneurship-education environment.

Context-dependent
sources identified during
the review

Conceptual or
Contextual
Sources

Summary of the Results
Taken together, the results show that entrepreneurship education in Nigeria operates
within an interconnected institutional, pedagogical, and financial environment. The literature
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consistently reports potential benefits for entrepreneurial skills, employability, innovation, self-
reliance, and enterprise preparedness, but the realization of these outcomes varies according to
institutional resources and implementation conditions.

The institutional evidence highlights differences in infrastructure, programme
coordination, entrepreneurship support structures, and industry partnerships. The pedagogical
evidence indicates continuing reliance on theoretical instruction alongside increasing recognition
of experiential and practice-oriented approaches. The financing evidence shows the existence of
multiple public and institutional funding mechanisms but also persistent barriers to access and
entrepreneurial readiness.

The synthesis further demonstrates that the principal constraints are mutually
reinforcing. Limited funding can weaken infrastructure and experiential learning; weak pedagogy
can reduce entrepreneurial preparedness; limited institutional and industry support can restrict
practical exposure; and financial barriers can limit the transition from entrepreneurial
competencies to enterprise activity. These patterns provide the empirical basis for the theoretical
interpretation developed in the Discussion section.

Discussion
Entrepreneurship Education and Capacity Development

The findings indicate that entrepreneurship education contributes to capacity
development in Nigeria primarily through the development of entrepreneurial knowledge, skills,
competencies, and preparedness. Across the reviewed literature, entrepreneurship education was
consistently associated with business knowledge, managerial competence, financial literacy,
opportunity recognition, creativity, problem-solving ability, and preparedness for self-
employment. These outcomes demonstrate that entrepreneurship education has an important
role in strengthening individual capacities that are relevant to entrepreneurial participation.
However, the evidence also shows that broader outcomes such as enterprise creation,
employment generation, and business sustainability do not arise automatically from participation
in entrepreneurship education.

This distinction is important because capacity development extends beyond the
acquisition of knowledge and skills. Students may complete entrepreneurship courses and
demonstrate stronger entrepreneurial competencies while remaining unable to establish or
sustain businesses because of limited practical exposure, insufficient infrastructure, inadequate
mentorship, restricted access to finance, or unfavourable business conditions. Entrepreneurship
education therefore appears to create entrepreneurial capacity, but the realization of that capacity
depends on conditions beyond the classroom.

The reviewed evidence also suggests that entrepreneurial intention should not be treated
as equivalent to entrepreneurial behaviour. A substantial proportion of existing studies examines
students' intentions, perceptions, competencies, or self-reported preparedness rather than actual
enterprise creation or long-term business performance. Consequently, positive educational
outcomes provide stronger evidence of entrepreneurial preparedness than of direct reductions in
unemployment or increases in sustainable venture creation.

Capacity development should therefore be understood as a multidimensional and
conditional process. At the individual level, it involves entrepreneurial knowledge, practical skills,
financial competence, creativity, managerial ability, and opportunity recognition. At the
institutional level, it involves the capacity of educational institutions and supporting
organizations to provide appropriate infrastructure, practical learning, mentorship, incubation,
industry connections, and access to entrepreneurial resources. This broader interpretation
provides a more cautious explanation of why entrepreneurship education may improve student
capabilities while producing uneven economic outcomes across institutions and regions.
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Institutional, Pedagogical, and Financing Mechanisms

A central finding of the review is that institutional support, pedagogical quality, and
financing mechanisms are closely interconnected. These mechanisms do not operate
independently because limitations in one area may weaken the effectiveness of the others. The
contribution of entrepreneurship education to capacity development is therefore better
understood through the interaction among educational institutions, learning processes, financial
resources, and the wider entrepreneurial environment.

Institutional capacity establishes the environment within which entrepreneurship
education is delivered. Adequate infrastructure, entrepreneurship development centres, digital
facilities, business incubation, qualified educators, and industry partnerships provide students
with opportunities to engage in entrepreneurial learning beyond conventional classroom
instruction. Conversely, institutions with limited infrastructure, weak external partnerships, and
inadequate entrepreneurship support systems may struggle to provide meaningful practical
experiences. The formal inclusion of entrepreneurship education within the curriculum therefore
does not necessarily indicate equivalent implementation capacity across Nigerian tertiary
institutions.

Pedagogical quality represents the second critical mechanism. The reviewed literature
shows that entrepreneurship education in many institutions remains predominantly lecture-
based, despite the practical and competency-oriented nature of entrepreneurship. Experiential
approaches, including internships, mentorship, business simulation, project-based learning,
industrial attachment, workshops, and incubation activities, provide stronger opportunities for
students to apply entrepreneurial knowledge in realistic contexts. These approaches are
particularly relevant because entrepreneurial activity requires decision-making, resource
management, opportunity evaluation, and problem-solving under conditions of uncertainty.

The evidence generally reports positive associations between experiential learning and
entrepreneurial skills, intentions, and preparedness. Nevertheless, these findings should be
interpreted cautiously because many existing studies rely on cross-sectional designs,
geographically restricted samples, and self-reported measures. The available literature therefore
provides stronger evidence for relationships between experiential learning and entrepreneurial
competence than for long-term effects on business formation or survival. This methodological
limitation reinforces the need to distinguish educational outcomes from subsequent economic
outcomes.

Financing represents the third mechanism connecting entrepreneurship education with
enterprise development. At the institutional level, financial resources support laboratories,
entrepreneurship centres, technological infrastructure, instructor development, incubation, and
other forms of practical learning. At the individual level, access to grants, credit, seed funding, and
other financial instruments may enable graduates to transform entrepreneurial ideas into
business activity. However, the findings also indicate that limited access to finance is not the only
barrier to enterprise development.

Available financing may have limited developmental value when prospective
entrepreneurs lack appropriate business skills, mentorship, market knowledge, or investment
readiness. This suggests that financing should be integrated with capacity-building rather than
treated as an independent solution. Financial support is more likely to contribute to sustainable
entrepreneurial activity when combined with practical education, incubation, mentoring,
business-development services, and access to markets.

Taken together, these findings indicate an interconnected process. Institutional capacity
shapes the quality of the learning environment, pedagogical approaches influence the
development of entrepreneurial competence, and financing affects the extent to which those
competencies can be converted into entrepreneurial action. Weakness in any of these mechanisms
may disrupt the transition from entrepreneurship education to sustainable capacity development.
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Theoretical Implications

The findings are broadly consistent with Human Capital Theory, which conceptualizes
education and training as investments that enhance individuals' productive capabilities (Schultz,
1961; Becker, 1993). Entrepreneurship education contributes to this process by strengthening
knowledge, managerial competence, financial literacy, opportunity recognition, and other skills
relevant to productive economic participation. From this perspective, entrepreneurship
education represents a form of human-capital investment that can increase individuals'
preparedness for entrepreneurial activity.

However, the Nigerian evidence also qualifies a purely individual-centred interpretation
of Human Capital Theory. The accumulation of entrepreneurial competencies does not necessarily
produce comparable economic returns across different institutional and regional contexts.
Graduates may possess similar knowledge but experience different opportunities to apply it
because of variations in infrastructure, mentorship, finance, market access, institutional support,
and broader economic conditions. Human capital therefore appears necessary but insufficient for
explaining entrepreneurship outcomes.

The findings are also consistent with Schumpeter’s Innovation Theory, particularly its
emphasis on entrepreneurship as a mechanism for creativity, innovation, opportunity
exploitation, and economic transformation (Schumpeter, 1934; Schumpeter, 1942).
Entrepreneurship education can strengthen the abilities required to identify opportunities,
generate ideas, develop products or services, and respond innovatively to market conditions.
These capabilities correspond with the innovative function attributed to entrepreneurs within the
Schumpeterian tradition.

Nevertheless, the evidence suggests that entrepreneurial innovation cannot be explained
exclusively through individual creativity or entrepreneurial orientation. Innovative capabilities
require an environment in which ideas can be tested, financed, developed, and connected with
markets. Weak infrastructure, limited incubation opportunities, insufficient technological
resources, restricted access to capital, and weak industry linkages may prevent potentially
innovative ideas from developing into viable enterprises. The Nigerian evidence therefore
highlights the importance of institutional and ecosystem conditions in enabling Schumpeterian
entrepreneurial activity.

The integration of these two theoretical perspectives provides a more comprehensive
explanation of the findings. Human Capital Theory explains how entrepreneurship education
develops knowledge and competencies, whereas Schumpeter’s Innovation Theory explains how
entrepreneurial capabilities can contribute to innovation and economic transformation. However,
both perspectives require contextual qualification because the translation of competencies and
innovation into sustainable enterprise outcomes depends on institutional support, experiential
pedagogy, financing, market opportunities, and the broader business environment.

The principal theoretical implication of this review is therefore that the relationship
between entrepreneurship education and capacity development is conditional rather than linear.
Entrepreneurship education can strengthen entrepreneurial human capital and innovative
capability, but these capacities produce uneven outcomes when institutional, pedagogical,
financial, and market conditions differ. This interpretation provides a more context-sensitive
explanation of entrepreneurship education within the Nigerian setting.

Policy and Practical Implications

The findings suggest that entrepreneurship education policy should move beyond the
formal inclusion of entrepreneurship courses in tertiary curricula. Greater attention should be
given to the quality of implementation and to measurable indicators of capacity development.
Evaluation should consider entrepreneurial competencies, practical business skills, participation
in incubation activities, innovation outcomes, entrepreneurial preparedness, enterprise
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formation, and business sustainability rather than relying only on course completion or
entrepreneurial intention.

Tertiary institutions should strengthen the experiential dimension of entrepreneurship
education. Internships, mentorship, business simulations, project-based learning, industrial
attachments, entrepreneurship laboratories, and incubation activities can provide students with
opportunities to connect theoretical knowledge with real entrepreneurial problems. Stronger
partnerships with practicing entrepreneurs and industry organizations may also improve
students' exposure to market conditions and enterprise-management practices.

Investment in entrepreneurship infrastructure remains equally important.
Entrepreneurship development centres, digital facilities, workshops, innovation hubs, and
incubation environments can support practical learning and entrepreneurial experimentation.
However, infrastructure alone is insufficient without appropriately trained educators, effective
programme management, industry engagement, and mechanisms for supporting students beyond
formal classroom instruction.

Financial support should similarly be integrated with business-readiness development.
Grants, low-interest loans, seed funding, and other financing programmes are likely to be more
effective when accompanied by financial-literacy training, mentorship, incubation, market
guidance, and business-development services. Such integration would address both access-to-
finance constraints and limitations in graduates' capacity to use financial resources productively.

The findings also point to the need for stronger coordination among tertiary institutions,
the National Universities Commission, TETFund, SMEDAN, financial institutions, industry
partners, and development organizations. Fragmented initiatives may produce overlapping
programmes while leaving gaps between entrepreneurship education, practical training,
financing, incubation, and post-graduation enterprise support. Greater coordination could
strengthen continuity between educational preparation and entrepreneurial activity.

Overall, the evidence indicates that entrepreneurship education has meaningful potential
to strengthen entrepreneurial capacity in Nigeria, but its contribution to broader economic
outcomes depends on the conditions under which entrepreneurial competencies are developed
and applied. Entrepreneurship education should therefore be approached as part of an integrated
entrepreneurial ecosystem rather than as an isolated educational intervention. Sustainable
capacity development is more likely when educational quality, experiential pedagogy,
institutional infrastructure, financing, industry engagement, and enterprise-support mechanisms
operate in a complementary manner.

4. CONCLUSIONS AND SUGGESTION

This systematic review concludes that entrepreneurship education contributes to capacity
development in Nigeria primarily by strengthening entrepreneurial knowledge, practical skills,
managerial competence, financial literacy, innovation capability, and preparedness for self-
employment. However, these contributions should not be interpreted as automatic outcomes of
entrepreneurship education, as their realization depends on the quality of institutional support,
pedagogical practices, access to finance, industry engagement, and the wider entrepreneurial
environment. Persistent constraints, including inadequate funding, limited infrastructure,
insufficient practical training, shortages of qualified educators, weak university-industry
collaboration, restricted access to start-up capital, and inconsistent policy implementation,
continue to limit the effectiveness of entrepreneurship education. The findings therefore suggest
that entrepreneurship education is more likely to generate meaningful capacity-development
outcomes when institutional, pedagogical, and financing mechanisms operate in a coordinated
and mutually reinforcing manner.

Accordingly, tertiary institutions and relevant government agencies should strengthen
experiential learning, entrepreneurship infrastructure, educator capacity, business incubation,
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industry partnerships, and accessible financing mechanisms while improving programme
monitoring and policy coordination. Financial support should be accompanied by mentorship,
business-development services, and market-oriented training to improve graduates' readiness to
establish and sustain enterprises. The findings should nevertheless be interpreted in light of the
study's reliance on secondary literature, English-language publications, selected databases, and
heterogeneous evidence across institutional and regional contexts. Future research should
therefore employ longitudinal, quantitative, qualitative, and mixed-methods designs to examine
how entrepreneurship education influences entrepreneurial competence, employability,
enterprise creation, innovation, and business sustainability, while also investigating the roles of
institutional quality, experiential pedagogy, digital entrepreneurship, university-industry
collaboration, access to finance, and regional differences across Nigeria and comparable African
contexts.
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